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«  “ABSTRA€1T 2
The purpose of the study was to investigate the «

relationship between-Home=-Career (H-C) conflict, Fear ¢f success e
(FOS) achievement (n, Rch) and ‘Career motivation (CM) for women of

. differing sex role orientations. In addition, measures of |
self-esteem, risk-taking, perceived conuunity suptort and early -
socialization were obtained. A positive relationship was expeated.
between FO0S and level of :career notivgtion_ggy?an andycgynous sex

. role orientation and g.negative relationship for H-C ccnflict and
levél of career motivation for sextyped women. Sukjects were 53~
continuing«sducation and-109 college ‘undergraduate. females. ZEnalyses

»-*included canonical, discriminant, and multiple regression analyses.
Measures of community support, community discrimipation, self-esteena
in relation to_home and family, and early socialization experiences
were fcund to be the salient predictors of high or low career
motivation. FOS and H-C were found ‘to be descriptive of highly . :

- motivated women, regardless of sex role orientaticn. The ccst of this

: conflict to the productivity of .these women was vieved as an area

needing further research. (Author) - v

v

. A
’ ~N I
N M 4'
. &#:**m:t******&*******************#ﬁ****w*********************t********
R - Reproductions supplied by EDRS are the best that.can be made *
* . from the original document. - - *

******t#******4*****#*********************1*******************#**t***** i

o ".. | X | *,./’




INFORMATION

14

-

—~

CGol2544™

lew
Fgc

Aruitoxt provided by Eic:

*USERS OF THE ERIC SYSTEM ™

e
| x
i @
. ). v . 4
. ° o .- . -. 1 .
- ! »
N : ) . . ' - . .. P - / .
.“"" T " ) : NP . e Ayt . . " -
. he Relationship of 'Home-Career Conflict, Fear-of-Success . N
o] . ' 5
Lt : " and Sex Role Orientation to Achievement.and Career ! WOthétlon Given
’ " v ‘ * ' : ’ ’ ‘ . .
. . . Different ﬁevels of. Perceived Env1ronmenta1 Support i ' .t
- * - ) ' - DEPARTMENT OF HEALTH,
, “PERMISSION TO REPRODUCE THIS .- .by N . vs ouc:n:;u:wewne -
MATERIAL HAS BEEN GRANTED BY. \ v ATIONAL INSTITUTEOF
. ~ > EDUCATION
/ '}j - .
3 H é Grimeén Helen S. Farmer, . - ~ “TWiS DOCUMENT. WAS BEEN REPRO.
- . . . ) s, OUCEO EXACTLY AS RECEIVEO RROM ,
‘ - ., . 3HE PERSON OR ORGANIZATION ORIGIN-
- N - N . . G 1T POINTS OF VIEW OR OPINIONS
- : , .University of Illinois T e0 00 NOT NECESSARILY REPRE-
TO THE EDMCATIONAL RESOURCES - ‘ . SENTOFFICIAL NATIONAL INSTITUTE OF
5 “EOUCATION POSITION OR POLICY

CENTER (ERIC} AND
. f

. oo A
The model'oﬁ‘achievement mq?ivation develgped by Atkinsdn and Raynor (1974)

. -

and McClelland (1971) is’ fairly well established for middie class boys and men
. ,

but does not hold up for girls jBardwicEf'1971; Horner, 1968) or for persons
W ¥ ‘ ‘ .
from other cultures and socioeconomic backgrounds (Maehr, 1974) The model’

has 1dent1f\bd several behaviors as typifying thé high achiever. ihdependerice,

\\Ersistence, preference for tasks of intermediate difficulty, high academic - .,

-a
B

performance, and 1ntr1ns1c motivation. Inconsistencies with-that model are

L3

A model more releygant to the achievement

motivation scores (Horner, 1968)

\ .
motivation of women is one which 1nc1udes the eff@ct of sex roke socialization

practices and of pEesent contextual discrimination and/or support systems - 4
,in the environment. In this model it is assumed that early sex role social-

\‘b

ization and other-social leanning variables lead to certain personality

predispositions (i.e. androgyn*i Home-Career. conflict,esteem) and that these
. #
individual differences produce different achieving behaviors depending on

_the support or lack of support a woman perceives to ye present in the environment.
’ N . T .
2‘ - ) ‘ .
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-fheories of career motivation can be usefully classified into four maiy

tyoes: deJelopmental (Super, 1957; 1975); personality (Holland, 1953; 1973)
. : ' /

sociological (Hollingshead, 1949; McDill.&.Rigsbi, 1973) and social learning

8
\ . -

(Krumboltz, 1976) These approaches to expla1n1ng how persons ‘come to choose-
- their career are compleq%ntary rather than mutually eXclusine. All have
. relebance,for unaerstanding the, career de;elopment of women but.ngne address
' fully the sogial learning differences expe;ienced by gir;s and womenE;heh

compared to men. Thq inadequacies of these models for women are highliéhted

v -~ .

’ . ) . 4 . * >
when tifeir adequacy is evaluated for other cultures. In developing countries

.where‘employment opportunities may be largely ascribeg and social/economic Y
mobility low the personality and'éeyelopmental thegretical explanations are

-

relatively ygeless. On the other hand, the sociologiéaltexplanation (i.e.

.

. 4 - ’
the. environment determines choice) has more relevance. Similarly, for women
v - - 3

. / '
and girls'in the U.S. today, the environmental determipants appear to be, salient

N

q?es. Howe#ér «the American economy is more open than that of a developing

* &

country;and a social learning theory (i.e. Krumboltz) provides a theoretlcal
explanation“for caréer motivatron similar tx%thai propogéd above for
achievement motivation, namely one that includes the interactive effect

M ” +
. . +
of sex role socialization practices and of déesent contextual discrimination 4

’
—

and/or support systems in the environment. We differ with Krumboltz, and

. . v . ¢
kg with Maehr (1?74) cited above in the specification of variables to be included

‘4 .

o in the model’, 5u§\a§ree with their general explapatory concepts as most relevant
. . 3
. . 4
. for understanding‘sex differences iq\achievement and career motivation today
% in the United States. ., o . ,

o . - The purpose of the study was_to investigate the relationship between

-y -

3o Home—Career (H-C) conflict, Fear—of Success (FO5) and Career (CM) and achievement

s
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motivation (n Ach) for women of differing sex rolé orientations using

Bem"s sex Role fhventé;y (BSRI).

In addition, measures of self-esteem,

risk-taking, perceived conimunity support, and early socialization experiences

~- -

were obtained.

4

~

It was hypothesized that' a positive relationéhié would be

‘found betweenAFbS and levél of career motivation (CM) for an androgynous )

.

- (independent initiating, nuturant1~ffB;e331ve) .sex role or1entat10n§

was further hypothesized that a negatlve relationship would be found between

It

+

~

’

H-C conflict and level of career motivation for traditional sextyped women

'
.

. A}
(nurturant but not initiating and independent).

‘inhibit careir motivation for these women.
R . 4 '0 - ‘\

to interact with certain depeﬁdent variables.

1)

That is H-C conflict would

Horner " (1968) for example,

) found'that FkS was higher in women who weére academically gifted.

would be expected/to obtain high scores on the Aeademﬂ

!

o

Such women

Self-esteem scale.

Confllct measures were hypothesgzed

H-C was expected'to be effected by different levels of perceived'shpport

L]
for career goals in the community and at the more intimate family level,

Some dependent variables wvere expected to have a curvilineargrelationshiﬁ (i.e.

. N 1Y « .
. risk, Atkinson and Raynor, 1974) to the achievement motivation r?riables.

> . v . - . !s
.
- I'

- ' I AT N
- Procedures . . T, .
{ ZLotecures
Al , N .
3 . . x N s .
Measures \, - ,”f" - -

‘: e . .
L . t

Measures were: Horner s. FOS uslng ambiguous cues- (Hornqr & Flem&ng, 1977),~‘“‘

¢

H-C, a measure developed for the study on Horner s model; Bemﬁ? BSRI (1976)

using‘he!.§our—way classificatlon; CM, Holland (1977), achievement mqtlvation

. ".,

using Horner s (1968) verbal cues adapted from Atkiﬂson Risk'(Kagan and

SN N

Dorros, 1975); Self- Esteem using three scales from Cobpgrsmlth (1975),

-

1 ~ ~
i o

Community support, adapted from Birknand Tanney '(1973) ;. and Earlxj?ocializat;on ’

o’
~
=

(Fyans, 1978).
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Analyses - i . ) , -
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4 A

. Analyses included cedonical'correlational, discriminant, and multiple .

-

reéression, Canonical analyses were used because théy permiEted testing the -

effect of predictors on both achievement and career motivation variables

. 4 .- - M
simultaneously. For purposes' of grouping for kome of the,caﬁonical and for:

‘the discriminant analyses, subjects BSRI (Bem, l97ﬁ7'5cores‘were used to
- . « / ” _) “

identify traditional-sex.types, androgynous and undiﬁferéhtiated groups. :

¢ -

The canonical analyses treated career and achnedement motivation as criterion
. ; ‘ :
=

. ) s
variables and the nine dependent measures as predictor variables.

The

v

~discriminant analyses igcluded both predictor and criterion variables as

SN

possible.discriAinanés of sex typed groups. Following Tatsuoka _(1971) .the

? . _risk variable was squared to test for.possible’ curvilineas effects.

4

’

The possibility of within and between group interaction effects among

v -

/ .
the dependent variables was explored by first extracting significant -
v .

) ' ) .
interaction effects from a dfscriminant analysis (Collﬁy & Lohnes, 1971). .

Interactions entered in the ¢iscrimf§antngﬁg}yses were limited to seven
two-way interactions. These\bbre H-C x FOS; H-C x Community “Support; H-C x

*

Self-Esteem Home;' H-C x Risk-squared; FOS x Self-esteem Sotial; FOS x

. Q . .
.These interactions were’ included”

-

. a .
Self-esteem Home; and FOS x Risk-squared.

based on théir high intercorrelation with one or more of the main effect”

rvariables. Earlier attempts to eqter more two-way lateractions had resulted

in a singular matrix. . - : -

©
v

Following the discriminant analyses multiple regregsion and canonical

[ + S

.
i

correlational analyses were run with interaction terms included. By not
. N ¢

‘ %;quping subjects on their BSRI (Bem, 1975) sex role orientation it was «

(
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possible to enter twenty-five first order interaction terms, since the N *

was substantially incteased.. In this analyses sex rolé'drienpatiqn was included

'
-~

as a predictor. ’ . . . .
~ ~ . ~ .
Subjects ) ‘ ' . Lo

’

Female subjects were-.all married énd mothers of children, drawn from
I} : ’

two age groups and educational levels. Representative sampling methods were *
. . - . N -~
used (Kerlinger, 1973). Ethical stgndaids were adheréd to in obtaining

»

. 3 . \
research :subjects. _In addition to voluntary participatiop subjects remained

€y -

anonymous unless. they wished .to-obtain their scores. A state university

L n Ill%ﬁbis provided_thé site for the college undergraduate, group N = 1095. ’
7 S ) < - ’ o .
A community cpllegg in?the same state provided the site for the continuing

educdtion group iN = 53).. The coquge sample had«a'ﬁeah age 'of 21, gpe
) ; . S

-

“oe continuing(éducation sample a mean age of 37. Thirty male subjects in the

’

‘state university also took the measures. ‘

-~
~

A

Results
Y - s .
Means and standard de@iations for predictor and criterion variables were

. . . »
obtained but, are not reproduced herg because of space limitations. Cor-

. AT N : e . v
relations among predictor -variables werg reviewed for each subject group.
- - ' . x .

) Significant intercorrelatipns were found for all groups between thé self-

. } ‘esteem measures. TFor cogtinﬁing'education‘woﬁen, ¢ollege men, but not college,

. . . .
n A ’

r,iWOmen,.the self—éstgem méasures were significantiy cbrrelated with the

v e B
v, \

-

.- community éupﬁﬁét measure (p <:05). Male college subjects gbtained a

. significant negative cofpelatioq betWeen'highLFOS ang'ldw communipy support
i . \. ) . N ] ) - . . .
'01 . ° T Y ' ! *
o B (? < % R . v . *
" Correlation between the criterion™variables CM and n Ach were mostly

’

- -
i o R
7
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" Examination of the means and standard deviations for these variables 1ndicated

‘ effects were: obtained, three for eachrccnflict variable: Tables 6, 7, 8

(
’{‘4
.

~ - -
¥ » -

negative, reaching significance for the continuing education group {p < 05)
that the standard deviations from n Ach scores were large, espegially in'

the-case of continuing education women. - In contrast ¢ as in tde expected

nangg for career motivation scores. Male college students obtained a

.

,
b . \
P . . R !

l{zer positive correlation {r .15) between the criterion variables.

B

Hypptheses Related to Cohflict Measures

%
4 y

5 ~
It was hypothesized that fear-of-success would be positively correlated

with career motivation.for androgynous women. This hypothes1s was confirmed

-
-

for continuing education (p <.05) but n6t for college womeni - It was further _

hypothesized that Home-~ Career conflict wauld be negatively correlated with

_career motivation for female sex- typed women. This hypqthesis was not

confirmed. ﬁypotheses related to interaction effects for conflict measuMes

* and other dependent variables were confirmed. -Six significant interaction

o ' v

> h
‘ . . ‘

and lB’pfesent’these‘findings. . L ,
Canonical Analyses ° _ . oL ' .
= - . g -

Results for the canonical correlational analysés using sex-type to .

.
-

.

classify subjects obtained five significant canonical variates. ‘Four of

these were for continuing education subjects. One was for traditional sex
typed college females. Results are Teported for significant canonical

variates only. For the continuing education group of women traditional sex

l ’
.

'type women and andzogynous women gbtained significant results, undifferentlated

sex type fémales did not. Canonical results were also significant for =

’
- B Py

college traditional sex typed subjects. ’ ' - .

. - .
v e . . v
- a . N
. ' - . . . '
. 4 :
. . . .
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Findings for andrqgynous continuing education women high in career

‘g

.
.

Py

a

7

motivation (Table 1).were that these women were also high in fear—of-success

a
»

However, i addition these women”were found t0/61ew

as,predicted (p<.0i).

themselVes as soc1ally unpopular and their risk taking patterm was one of

choosing-either a very high or a very low risk.

" An 1nteresting finding -

‘ A J
-

‘was that CM was _negatively correlated w1th n KLch- (r-.23) for these women. -

(13

Intermediate risk taking, characteristic of high n Achjpersons did not
H w 9

Thes& mothers, who

-

accompany subjects' high career motivation scores.

valued independence and goal directed behavior in themselves appeared to
. « [ 3 - .

be uncertaif.about their social acceptance ahd the positive consequences

of their academic/career success. ' . . : o .

1 . ¥ . . - .

£ &k & x & % k % % % % % 5. % % ) . .

¢ : . ) ’
Insert Table 1 About Here , .

v ’ . *x % % % x k k k k k % & % % % .

»

'* A second groyp of androgynous women, obtained through the canonical

classification (Table 2) were characterized by high n Ach and lon CM’ (p<.05).
These women«perceived the community as unsupportive of thelr career goals, and

their early experiences in their family as unsupportive of independent

Unlike the first group they did not aim

high in a+career. Lack of perceived community support for their career-
_ goals appeared to supercede, for these women, their good feelings about their

academic %blllty and led them to choose non-challenging careers.

)
-

******\******'**'**

. . ? -

) . . Insert Table 2 About Here . oo
, .
. . ' . . .
% k k k kK k kK k k k k k kK K % .
- N \ ’ N )
v * s ’ .
s -
’ \ 8 . : R .

o ’ . .
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", Traditional sex ty%sd women ln both college‘and in continuing’education
B classes, who were high in achievement motivation but low in career moiivatian T
! kD * - ‘ A\ - . -
' (p<.01) ebtalned‘diffefent pattefns of weiéhtsion the_predic;or variables -
'*'(Tables 3'and 4). . The/sbllege women‘obtain;d~a negative.weight on Risk- ~—

4

-

continuing education women obtained® negative weights ph‘H—C,

squared suggesting that some tend to prefer high risks, others low.

The

early sociglization,

. \
IS

<

¢ >

oo an

~

. . ,
. . unsupportive of their independent and achieving behaviors.

-
~ -

and n‘Acn were again negatively correlated (r - -.32).
: ) . kok ok ok Gk ok k% Kek K K K k oKtk & % _
. . 3 - Insert fables 3 and 4 About Herg
. _‘ ‘ &k k % k % kK k k k k k% % *:* * ok k ' .
v : T%aditional sax typed continuing edycation women, similar to ‘their
Ve , o « # . é

androgynous sisters, when characterized by pigh n Ach and high career
s .

motivation (Table 5), also had hlgh levels of fear—of success (p< 01) anq

. N P

c : viewed themselyes as socially unpopular. They had a ‘similar risk pattern
/ * Y s . .
as well, namely some were inclined to take high risks and’ other low risks.
IS . . . g :

These' sextyped women differed, however,lfrom androgynous women in that" this

pattern &f characteristics appeared when they perceived the communlﬁy as” "

~ , “ P M

supportive of their’ career goals. -

-

‘Discriminant Analyses

g
> [ < . - i
. - - , ~ .

Tﬁe dlscrlminant analyses"for contlnuing education women produced two
discrimlnant fucti/ns accountlng JQ;ntly for 100% of the variance. MANOVA
eta-square.was .72 (Glass & Stanley, 1971) i%dicating tbat,the nonlinear
. . relaqlonships accounted for nore of th; variance than the linear ones.

X
Since main effects across both discriminant fuctions accounted- for only 28%

-

d *self-esteem. Home measures suggesting-that they perceived their.family "as

rd .
Career motivation .

o




;o C ‘ ' . > . C .39
. ‘ 3 ) ’ B ) K,
of the variance,_ and the F statistic was not significant, the interaction

P
3
II

"/ effects were viewed ag more powerful than thke dependent yariéyles alone in .
differertiating théfseﬁ.typed groups. For both fraditional sex typed and ) .

* \

androgynous women the highedt interaction was for FOS x Self-esteem Academic

>

\

. ¢ » . ‘ ) -
(Tables 1 & g).' No other interaction effects were equal to half of these
. R .
. < ¥ .
weights ‘or better (Tatsuoka, 1971) .and therefore are not reported. Although

Pl

-

the same interaction Qescribed both sex role orientations both discriminant
functions differ%péiated the two groups well (Figure 1).

» 1

Wilk's' lambda s o

(Tatsuoka, 1971) yas'aiso small (.28):supporting this inference. °The group

means for these functions on all variables entered indicated good differept{atidn 9
) ® v ' ) . " . ' /”A/- <

for groups. . , . o . .« 7 o

S

****.**********-**********

Insert Tables 1 & 2 and Figure 1 About Here- .
L} . . . \ (4 * {

R 5 ok ok ok ok ok ok k ok ok ok X
As indicated previously, the discriminant ipélyéeé were Beggormed'as a .
prelimihary step preceding a multiple reéfassion ana}xsis. On' the basis. of ' ?
the findings reported above it &as ggcided Ehat.the iAteraction égfms should
. ' . .

. ~ . )
be included in' the' regression analyses. The discriminant analysis also lent ¢

some support to the hypothesis tht traditional sex typed women differ from
. f )

' L 4 . .

androgynous swomen on achievement motivation related variables.

b3

The/ﬂiag:iminant analyses of college level data yielded one significdnt . -
 discriminant fuction for’méle ¢N=30) and female'subjects (N=109) cdmbinqd
. _ . . .

accounting for 53% of the variance. Figure 2 grapﬁé the digcriminant centroids

!

. . ] , )
for three f¢male groups and the male group, illustrating graphically that in .

t { Y R A '
, this aralyses sex differences outweighed differences

female groups. Table 8 presents th;\}igh and low discriminant weights' for
. //\ oo 3 , . -7
/ N . M ) . )
. S | ) 10 . . . , .

. ¢ ( id

between seﬁvtyped




- o discriminaﬁt fquffga-l }B‘§:055: The group with the higéest:%gén, oveF-. |
) Coall vériableg, was “the trad;ti;ﬁal;éex'typed fémalé-group (figure'Z),'how;-

)'ever-differentiatiog fog‘tha foqr érghps was not veryﬂéub;tantial tge ra;g;' w ,
. . waé 4.946.3, and’Wilk'sblambd;'éas%sS6. ' . ’ ”Q ’ -

- .

® 4 ‘.

- . ! .

.
C X Kk %ok Kk K % 4_* X k Kk k %k % k % &k % % % .\ . s
- Y

¢ J ) : ‘ . \ \

</ s . .
Ingert Table 8 & Figure 2 About Here ey \

. . . ) | v

Sk Kk % % % % ko k % & & KK K kK K & & k & - i , ;
v The discriminant analyses of data for college females only yielddd one:
. ) ) . P T -
: significant function accounting for 65% of the variance. MANOVA eta-square
. ' ’

- .

was .40 indicating that nonlinéar relationships accounted for 40% of th%\ .
.o : - » , . ‘ ‘ P . \

RS variance, less than that found for the continuing education females. The F

: - \) 14

® ] ratio was significant (p- <.05) for this analyses and x2 “for the first

N o ;}ngiﬁinant fuction was a1§o siénificéﬂt (pOQ.OS). Eigu55:3ﬁpresents *he

-

° ' . -
. discriminant centroids.for collefe’Sex typed .groups on functions 1 and 23 .

- ) - The Figure suggests clearer.diﬁferenees between the undifferentiated group

«

—m . - ’ - N S . -
and the two other sex typed groups. Further analyses is nee?gd to clarify
N - ¢ i 9- ! . . e
f - ' ! * ' y ' . . ° ‘
these differences. Table 9 presents the di'scriminant weights for Function‘l. .

4

4

1 A ) . oo ) . ~ k8
) //iij Since the group means for this function were not substanpially dﬁffexent

. . T . .
{i.e. the range was 8.4-9.9) and Wilk's_Iambdg (.56) was moderate rather than’

.
.

- »

P .
ree sex typed groups as

.

Jow it would be unwisé to describe any one of the th

. 1KY . - * -

. charactgrizéd by this function. Overall the discriminant analyses supported
. . - -

! j % k Kk k K ok k.k kK k Kk kk k k k k x Kk k * % . ¢ o "
// « '2' - = - " v. '
/ ! . . ’
, ‘ / - Insert Table 9 and Figure 3 About Here ] oo
7/ . -
{ , i , . .- .
.o v Ak k ok k kok k ok k ok Kk ok k ok k k ok k ok ok X * )
R the inclusion of .interaction effects in the regression analyses fg follow.
. ll B ) \ . N . \_ "
{/ . . K
o - ‘1 1 3 ‘
\) B N . 1-1 \
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- community support w1th Social Self estefm sugg’st
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Multiple RggresSion‘Including Interactions as Predictbrs ) . - e .
v 4 T ‘ i
Multiple regression analyses including twenty five interaction terms .

< -
4 .

and ten preditfors yielded a significant F(p <. 05)*when Achievement

» y .

Motivation was the crrtesion.for Continuing Education women. Using Career
. 4 .

-

3 -

WmnotivatiOn as criteriqn, the F valgejvas significant at the .10 level only .
b - .

. 7 . : S s :
for these women: * Results are reported.for‘these anaiyses in Tables 10 and

11t foryprediciors and interaction terms obtaining s1gnificance (p <.05 or,

. > - . RN

better).- Regression analyses using coIIege_ﬁata did not reach significance.

[ |

‘Need Achievement was predicted by mo&erate'risk—taking, Academic -Self~ -~

. [N

¢ * 1 ~G

-esteem, and two inteqﬁction effects (Tﬁgfe lO)f The interactions were both
\d ~ . e N *’/ < i
. with an "androgynous sex- role orientation found to interact with modggate/ 7
- ' ., » 4 Y a
- Social Serfdesteem (perceivedfpopularity) and moderate levels of perceived ~
. . . ~ - R
" community support for career and achievement goais. oo, oo ‘.

~ Y .
’” e - v

.Career motivat;on (Table 11) was\pnedicted by several variables in an
) ¢ . v . . // . L
opposite'direction at’ found for n Ach?(i.e.-risk pattern and perceived-p

< - .

~support in the c0mmunity) Itcghould be recalled as reported<Earlier shat -

~ .

- i, 1.4 ‘
n, Ach and CM were Cerelated —.34 (p <.05). Tﬁe sig iéIcant anteractions of

- . A

k when{selﬁ—esteem

LI 4

L
was moderate,rhigh perceived community support predicted high career
. N , ., ” \ ,‘ .
'motiVation. However, self esteem had to be high or 1ow (but not moderate)
< [y .
. when perceived communimy discriminab{on was high, .to predict high ‘career

- .

motivation. ~Androgynous sex-role-orientation interacted with high and loﬁ K

levels of Social Self -esteem in predicting high career motivation. When the
- N ’ * - ’

. «
- v— .

interaction effects arg negative we can only‘speculate,as to,whether the

, T, -/, . .
effect represents high -or low levels of the second terms N

~ ’

.

. . » . . .
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.. eCanonical Analyses Including. Interactions as Predictors » AN . ’
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c. . ) Ggnonical cortelational analyses with' the twehty-five 'interaction terms’
“ N ‘ . L , . - . ) . . . . . ° 3
‘ and tén predictor variables»yielded two statistically significant canonical
. .. P - ’ . N ! \. »
b - . yariate&-é251irr continuing reducation females, and ‘one for college students.
S s - »}7 v . ¢ o
Y - . . - e ..
" The canonical arfalyses using female .college students alone did not reach
.o ' } . ‘ S s TNV o« C .
- ) gignificance. . - T . v

- . PR ¢ .

‘- ,f ‘,l’ Table 12 presenfs high pOSltlve ‘and negative weights for- the canonical

. NE P : ’ » .
. (
N anaﬂyses“with continu1ng education females.’
\\\

.
- ) ~— .
\ <

are quite different from those‘obtained prior to incluaing interactidn terms
.o . . v . § ¢
(see Tables I, 2, 4 and 5). For example in the previous analyses Academic

Self,esteem was p031tively associated with high achievement motivation. It

“ . . “e

o should be noted that-the c0rrelation between ‘these two measures was 17

- .—_- 3 .
’

. In‘the present analysis the subgroup ofC:ontinuing education females

-characterized by high achievement motivatign® and low career motivation was-
v -, N @ VoS ’ g . .
. characterized by low Academic Self-esteem. The muﬁtiple regression analyses

- L

reported previously confirmed that for achievement motivation Acadefiic Self-
(8 - .

>
-

esteem was .a negative predictor (t was —2.25, p <.0%5). Several interaction

Y

terms were among the high pdsitive and negative weights for this canonical

“The results of this analyses '

.
- - - N - .
N : ¢ . .

. variate (Table 12). Wilk's lambda for this group was extremely small (fOZ)

we ——— »

. indicating that the group was well différentiated from other continuing
. A "education females. In contrast lambdas for the previous analysis (Tables

.2 and 4)~were .48 and 57 respectively.

. 7 e«

The multiplé'ﬁ was .90 ‘indicating

that about 81% of the variance was accounted for by these variables. Career
Xk k k ok k k k k kK X k X k k %
_ ] - Insert Table 12 About Here) ;// R
C -
“l" : . % k k k k kK k k k k kK k *k k& k %
f)
Q ',/fllp . .

N ¢ . -

LR




v e - 13
motivation for these women appeared to be lo&ered bv the ‘interaction of -

. self-esteem w1th perceived community suppor‘!l and with sex—role orientation.

High home career conflict interacted with perceived community support

»

'inversely. ~A‘very complex picture, is presented, confirming.our earlier

. theoretical model as interactive and multivariate:

,Table 13 presents high positive and negativedgeights for the
P r - . - -~

. . _)i ’ . ‘l , .
canonical analyses with coll2ge students. The results of this analyses were

.

v [} . -~ “
less impressive ‘than those obtained for continujng education subjects. The
multiple R was .53 in contrast to .90 for the.continuing éducation subjegts. ’
#

Wilk's lampda was higher (.55) indicating less clear differentiation for

¥

this subgroup.of college students from the total group.A However, thge first

Y

. canonical variate was significant (p <.05) and is reported in Table 13. f-

.o ‘ :

- - . ) . P
’:,. . | . . ' . .

Discussion - : i : ’

e . R - LI . - N

<

The most poverful findings statistically §peaking, for this étudy are v -
> ’ . ~ ’ 3 N
represented by Tables 1, 5, lO and 12, "all for the continuing education- .

¢

mothers. Each of the canonical variates presented “in Tables’l 5 and 12
- x R “

\
represent a Subgroup of this sample ditfering with respect -to* their motivation

pattern. For example .Table l‘represents a subgroup Sigh on career motivation, .

wh reas Table 5 represents a subgroup high on both career and achievepent’ .
motivation and Table 12 represents a subgroup h1gh on achievement motivation

but ‘low on career motivation. ‘mlght be expected, eacb\of these subgroups

~
4 - - . ¥ -

. 2
is characterized by different predicuors.

e High Career Motivation. High Kch;e;Ehent Motivation"

~
" '

‘Table 5 presents the only’ data obtained for women high in both career

"
L3

motivation and achievement motivation. The difference foY this group compared -
- ' ’ \ \

~




—

v

" levels of perceived community support~ There arg two possible’ explanations

4

-as supporti;e of their career goals if they are to aim high in a career. ~ ~
- -

hltgrnatively we could infér that community support was .needed to ensure

. High Achievemeht Motivation = . : .

.. t . —_

to a group .high in only career motibation‘(Table 1) was‘thatlthey had:higb

~oe \ . ’ . »

e s

.t - A

here. We gould fpfef;tﬁat sex typed women need to perceive the .community N

. & :

>

» . .

+ " . >

v ’ . . .o '
that both achievement and career motivation were high ﬂbr thesg Women.

High Career Motivation- W - '

a \ ' s

; s e . T [ ; . .t .
" The picture for comtinuing education women high in career motilvation
»

As presented in Tables 1 ahd 11. In Table 1idata ‘are presented for Androgynous

‘e

subjects who are characterized by high levels of Fear-of-Success, a high-
< .

ldw risk pattern, and low Social Self-esteem (popularlty) In ccnttast

N
- - Jy -

continulng education women not grouped by sex-type (Table 11) were characterized
Q -

ﬂ§ low levels oﬁfpercelved community shpport but a simidar risk pattern.

0
4 -

Interaction effects were strong for this groqp suggesting that perceived com-
.1' 4 . . ! . . ) ' M .
mynity Suppgft was moderated by moderate levels of Social Self-esteem and that

aﬁ&rogynous women' were' af fected by high or low levels of Social Self—esteem.
Two charact istics were-common to both groups :-a high-low risk pattern, and

hor ﬁﬁmﬂfi : '
androgyny 1 fluenced By low<perce1ved popularity“\ One is tempted to speculate

\Il

that woqen who aim high in a career ‘are non—traditlonal (androgynod%», un-

v

popular, and uppredictable. For cortinuing education~women ‘there are penalties
1 . .

.~

for‘aimiﬁg high in a cafeer. They feel unpopular.and their'risk taking .

- + - o

preferences reflect a lack of “confidence in’ thelr environment' s predictability.

hd F

)They remain unable to calculate the odds for or against their career successS.

’

\ - L4

* Table 10 presents regression data for continuing education women where

high achiepement motivation is as much predicted by the integaction effects

<




Q

i

-~
14

(]

of .androgynous, sex role, percelved popularlty, and perceived community support

as it is by Academic Self*esteeﬁvor willingness to take risks.

e

This is,

<sifnilarly, a complex picture of the factors influencing hhgh mdtivdtion.-

+

High Achievement Motivation: Low Career Motivatioh

b T

o«

A subgroup of continuing education mothers - (Table 12) “had high achievement

motivation but low career motivation and was characterized by four interaction
\ ; - i1k s lan / Tt this M
effeqts and two negativé® main’ effects. Wilk's lambda was .07 for this
F i . \
canonical ,variate indicating extremely good differentiation from the rest

of the subjects studies. The interaction effects appedred to have‘a power-
*@ - . .. :
ful moderating influence on this subgroup. A very complex picture is presSented

14 - 1 - .
.

of the factors influencing the achievement and career motivation of these
\ \

women. Based on the evidence presented it wou1é>BE prematute to attémpt an

o

explanation for low career motivation in women who ,are highly motivated

academlcally. Itv seems however, safe to say,'that,no unitary explanation
. . . ¥ v
should- be expected but rather an explanatlon Whlch highllghts ind1v1dua1

: . ~
and\situational differences. . - A

‘ -

The negative relatlonshlp%obtalned between career and achlevement

-
AN

' 4
mot1vat10n for both continuing educatlon (p <.05) and college women may b€ a

¥

Llue., Androgynous women in both groups obtained larger negative correlations

IS
\

between these two variables than’ traditional sex typed women. "1Is it possible ’
le ' ..”E: . v
that non-tragditional women (i-.e. androgynous) are less consistent with respect

[ -

to academic ahd career motivation than traditional sex typed women? Intervewing

: \
variables appear tO«be%;nhibiting high achievement motivated women from
-"( . - . , N .
expressing their higé motivation'in a commensurately high level caree? choice.

k3

f N
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The risk-taking patterns for the women studied often took a_'u' shape

indicatingbéhat some women were characterized by high risk-taking and others
) N . hM

"by low. This tradit onal sextyped pattern of preferrlng extremes was founnd

- ‘

for women for both _age groups high in achievement motivatlon (Tableg 3 and /

-~

5) contwary to Atkinédn's (Atkigson and Raynor, 1974) model where moderate

risk~taking tyRibally acédmpaniés high n Ach, This extreme pattern of risk-
taking was also found, for androgyndﬁé coatinuing education women high in

T

career motivgtion (Table 1). ~Perhaps high achievement and career oriented
N -

women who are married perceive the enviroment as unpredictable - an inference
* i

derived from their ambivalent risk preferences. Continuing education women

{Table 10) were-found to have a risk pattern similar to the Atkinson model-

.

when interaction effects were partialled out, especially those related to
. \ . N .l .
self—esteem, community support, and nontraditional (androgynous) sex role

o f]

orientation., However, their risk pattern assumed the familiar 'u"shape when
. : ‘ﬁ“, v
career motivation was the cr1terion, even when the effect of the interactions

. . ' . b

wes taken into account (Table 11).” It is possible that women perceive morev
- . ‘ ! -

- . N /
social sanction for their academic endeavors than for their dareer endeavons.
v v . N ..

i
Conflict Measures - ) /

The conflict measures for Home-Career (H—C) conflict ehd Fear-of-Success

(FOS) provided some 1nformat10n on why women have 1nhibitéé career motlvatlon.
’li‘
Sextyped cont1nu1ng dducation women scored high on FOS and career motivation,
R
provided they perceived suﬁport available to them in the community for their

~ .

’career goals., Androgynous women scored high on FOS, and career motivation,

4 ®

whether or not they perceived support in the community. FOS.was found to be
. - . ) - I \ )

o S Vi v

~

)
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ERI

Aruitoxt provided by Eic:

_community for traditional sextyped women's career goals is important for
’ A 4

sextyped women are more dependent on social sahctions for their cdgeer
-y ~ . < /

. R -
. -
) . . . =

moderateq by self-esteem scores, both Academic,Self-esteem andﬂSocial

Self-esteem, sometimes in a negative direction, at others in a gositive L

direction (Tables 6; 7, 8 and 13 present these data) HOme;dareer‘con—

- -

flict socres were moderated by self—esteem in relation ‘to home and family

(Table 8) and by perceived communlty support and early sociallzatlon ex—

\ ) . .
-

perdences"(Tables 9 and 12). The{fimding that high levels of FOS were

»

associated with high career mptivation (p<:05) raises interesting questions

D,

about the cost of this conflict‘to the actual productivity of these women.

Sex Role Orientation//f ) ’ .

Sex role orientation appeared.to be-a useful'predictor in the analyses

v

of data preSented here for cont1nu1ng education and college wqtfn. It

seems that the presenée or, absence of perceived support at/home or in the

1 ’
high(motivation, while for androgynous women it was not. 'Perhaps traditional
4 \ "

-~

. —— s
than are their androgynous sisters.
. -~

This inference

se in light of Bem's (1976) traditional sextyped construct which
1 ~ .
identified women who perceive themselves as dependent rather than independent

Environmental Support -

[

The measures Self-Esteem Home, Early Socialization and Co

'appéér to be highly useful in picking up information on why women haye in—‘:

hibited career motivation. Their interactive effect with other predictor

¥ ) .

4

variables is demonsbSated by data presented”in Table 8+13 in which ten
signficant interacti n effects, contain these variables.

The implications of this study for achievement and career motivation
Q~\ . .

theory are to lend-tentative support for the interactive social learming

N

- ) ! ‘ P~

Ve ‘j l d

ity Support }

1

o
I




contexéumodei proposed at the beginning of this paper. The evidence again

highlights the inédequacy of the older models based largely on middle class -
male norms, (Atkinson & Raynor, 1974; Super, 1975). ~* R

1 -
The implications for research suggest .a closer look at which contextual ~

L
' 0

»
variables optimize or alternatively inhibit achieving motivation in women.

' Naturalistic observation methods (Bergin & Strupp, 1970) might be employed
L ’ : )

wiéﬁ benefit in this task. At a later stage, or éoncurrently, experimental
ékudies night e;amine thg effect of matching particﬁla; personality types !
(i.e.ise;typed, and;égYnous) with envigonments differing in t%éldegree ;;T\V\
support offé?gd for the woman/girls achieving beE:viors.

Implications for practice suggest a variety of inteérventions rather

than focusing change efforts in one area. McClelland's (1971) stratégy of

[y

N .
reeducating adults and adolescents could be applied to girls and women to

help c&hnge their values, attitudes and self-concepts jin the direction of.
. ’ )

. . . ., " .. .
greater achievement motivation. Atkinson's (Atkinson and Raynor, 1974)

strategy of changing the environment to optimize motivation could be applied
N .

"to famiiy education, teacher education, teachers, employers, iegislators .
v R o .

and policy makers. Both these approaches are now c%;rently used. A third"

-

approach suggested some years earlier by Crombach (1958) Es to match the

individual 4nd the environment in some manner to optimize achieving behavior.
. N . .
.For example, a sextyped girl may be highly achieving given adequate support

for achieving béﬁizigpfﬂf\g?me and school, whereas an androgynous girl may

KR}

thrive in a’ Sdmewhat different environment. All three approaches alone have

~

"limitations, namely relying on charrige i} either thecindiyidual or the ébbiety

to solve the problem. The third approagh is not free of this difficulty,
~ * o

since matching individual differences to environments,“aésumes thit these

: o

4 +
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S Table 6, S o C

Discriminant Function f"for Androgynous Continuingr Bducation.
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-" - A .
SRR : . T .
High Positive Ws, liph Mepative Wts.
.‘... . Lo . ] ; Y < P
v - ' L' - x-' .‘ “ N ~

FOs (5.08)., . o

'Hiph Nepative Interaction Wts.
. - a2 . ’

e . : , \ |
) oY - F FOS x Lelf-esteem Academic(-6.9)

<

. ,
’
N +
- .
.

-8 FIANOVA ety-square .72; Wilk's & .28 ~ v

'b.  Standardized discriminant welights ' L
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